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H ayyhkn ékdoon tov apOpov Ppiocketar 610 TELOG TG EAMVIKIG £KO0ONG
The english version of the article is located at the end of the greek version
1. Evcayoy

H ocvumepuinmtkn exnaidevorn Pociletor oty apyr 0t OAot ot pantéc,
aveapmnTa amd TIG OTOUIKES TOVG dLVATOTNTEG 1| TNV VIapEN avarnpiog, TPENEL va
€Youv TN SVVATOTNTO OLGLUGTIKNG GUUUETOYNG OTNV eKTAOELTIKY dSwadwkacio. H
ocoumepiinym dev meplopiletar otn ELOIKN Tapovsio evog padn pe avamnpio 6To
YEVIKO G(OAEL0, 0ALA TPOVTOOETEL TV TPOCAPLOYY| TOV EKTOOEVTIKOD TEPPAAAOVTOG
Kot tng Owaokaiiog, dote vo ggaceaAiloviar m cvppeToyr, M pdOnon kot m
KOwoViKn aAAnAenidpacn OAwv tov podntov (UNESCO, 2005; UNESCO, 2017).

H ®vown Ayoyn amotehel éva diaitepa onpaviikd medio eQOpUOYNG TG
CLUUTEPUMNTTIKNG ekmaidevong, kabmg yoapaxtmpiletor omd xivnomn, ovvepyaocia,
Ty viol Kot £vTovn Kowmvikn oAAnAenidpaot. Ta yopaktnpiotikd avtd pmopodv va
OMNUOVPYNGOLY GNUOVTIKES EVKOPIEG CLUUETOYNG KOl KOVMVIKNG OITOd0YNG Y10 TOVG
pnantég pe avammpiec. [opdAinia, Op®G, Ol SPOPESG OTIG KIVNTIKEG, YVIOOTIKES Kol
KOWMOVIKEG 0eE10TNTEG TOV LOONTOV KaO1GTOOV avaykaio TNV KATAAANAT TPOGAPLLOYN
¢ dwaokaAiag. Xopeova pe tov Block (2007), n emtuyng cupueToyn podntodv pe
avamnpieg ot vevikn Ouvoikny Aywyn mpodmobétel Tpocapoyég 6To mePPAAAOV Kot
oTn O0100KaAio, Ol OTOiEC UTOPOVV VA aPOPOLY TOV €EOTAGUO, TOV YDPO, TOVG
KAVOVEG, TOV XpOVO EKTEAEOTG Kol TOV Babud duoKoAag TV OpUCTNPLOTHTMV.

H avéyxn avt elval dloitepo oNUAVTIKY GTNV TEPITTOON TOV HOONTOV UE
vonTwkég  avamnpiec, KoOOG Ol EKTMAOELTIKEG TOLG OvAyKes pmopel  va
dlapopomotovvTol oHovTIKA. Optopévol pabntég umopel va ypetdloviol TEpIeGOTEPO
XPOVO Yo TNV KOTOVONOT TOV 0dNYIdV, ETOVIANYT, ATAOVGTEPT TOPOLGIOCT 1|

TPOKTIKY €MIOEEN oG OpacTnPLOT TG, KUOMOG Kot TPOSAPLOYES GTOV pLOUO Kol GTIC



amortoels tov padnpatog. Eropévacg, dev prnopet va epappooctel pio eviaio mpaktikng
ocoumepiinyme yw OAOVG TOVG HAONTEG, OAAQ  OmOUTEITOL TPOGOPUOYN  OTIC
duvaTOTNTEG Kot 6TIG avaykeg KABe pabnt.

2 Biproypapion Exovv avadeyBel dGPOpPeS TPAKTIKEG TOL UTOPOVV Vo
EVIGYOCOLV T1 CLUUETOYN TV padntov pe avoarnpieg otn Pvown Aywyn. Meta&d
avtdv mepapufdvovtal 1 dlapopomoinon ¢ dWackaAiag, M Tpomomoinon TV
OpPACTNPOTATOV KOl TOV KOVOV®V, 1| CLVEPYOLTIKN HdOnon, m vroompiEn oamd
GLUVOUNAIKOVG Kot 1) SLUOPP®OT eEATOMKEVUEVOV KOl peOMOTIK®OV otdymv (Block,
2007; Block & Obrusnikova, 2007). ITapdAinia, 1 ELeacn 6TV aTopky TpO0do Kot
N avértuén ocuvepyaTikKav deSloTTeV Umopovv va GUUBAAOVY GTNV KOW®MVIKNY
amodoyn kot otn Oetikn aAAnAemidpacn HETOEL HOONTOV pe Kot YoplG VONTIKES
avamnpieg (Furrer et al., 2020).

H amoteheopotikdtto TG cupmepiinyne, ®otdco, dev eaptdtor povo omd
TIG OWOKTIKEG TPAKTIKEG oL epapuolovian. H mpoetouacio kot 1 eunepio tov
EKTTOOEVTIKMVY, Ol GTAGELS TOLG OMEVOVTL OTI GUUTEPIANYM, M GLVEPYACia UETOED
OLLPOPETIKM®Y  EOIKOTNTOV, T VRapEN VLTOGTNPIKTIKOD TPOCOTIKODL Kol Ol
0pYOVOTIKEG Kol Oecpukéc ovvOnkeg Tov OYOAEIOL UTOPOVV VO ENNPEACOLV
ONUOVTIKA TNV €QOPUOYN OCUUTEPIMNATIKOV TPoKTIK®V. Katd ovvémewn, 1
ovunepinmTiky Ovoikn Aymyn amotedel pion ToAVIIAoTAT SlodIKaGio, 6TV omoin
OAANAETIOPOVV TONOOYWYIKOT, ETOYYEALOTIKOL KOl OPYAVOTIKOL TAPAYOVTEG.

210 eAMVIKO  eKTOdEVTIKO  TAOUG10  €E0KOAOVOOVY VO KOTOYPAQOVTOL
OVOKOATEG TOV UTOPOVV VO TEPLOPIGOVY TNV OLGLUCTIKT EPOPUOYN TNG CVUTEPIANYNG,
oOmmw¢g {nmuota VTOOOUMV, VTOCTNPIENS KOl OTEAEXMOONG, OAAGL KOl OVOYKEG
TEPOLTEP® EMAYYEAUOATIKNG TPOETOUAGIOG TOV ekmandevTik®v. H depedhvnon twv

EUTEPLOV TOV 1010V TOV EKTOOELTIKOV UTOpel, EMOUEVMOG, VO GUUPOAEL GTNV



KOADTEPT KATAVONOT TOL TPOTOL LLE TOV Omoio M cvumepinyn epappoletar otV
KOO UEPIVT] GYOAKT] TPOLYLOTIKOTNTA.

YKOTOG TNG TOPOVCAG EPELVOG NTAV M OLEPEVVION KOl KOTAYPAPT) TOV «KOADV
TPOUKTIKAOVY» TOL YPNGILOTO00V 01 ekmadevtikoi g [lpmtofaduag Exnaidevong yio
TN GUUTEPIANYN HoBNTOV pe vonTikés avammpieg oto pabnuo e Pvoikng Aymyng.
[MopdAAnia, OtepevvnOnKav Ol OVTIMYELS TOV EKTOOEVTIKOV GYETIKOL HE TN
ououmepiAnym, ot OLOKOAIEG Kol To. €UmOd TOL avtipetomilovy, o pOAOG NG
EMUOPPOONG KOl NG EMOYYEALOTIKNG TOVG TPOETOUACIOG, T Onpocic g
oLVEPYOGIOG HETAED OLOLPOPETIKAOV EWOIKOTNTOV, KAOMS Kol TOAVES SL0POPOTOGELS
OTIG TPOKTIKEG KO OTIS AVIIMYELS TOV CLUUUETEYOVTIOV OVAAOYO LE TNV EOIKOTNTA

TOVC.

2. Me0Oodoroyia
2.1 EpguvnTiKOG 610100105 KOl GUPUUETENOVTES

H mapovoa Epguva akolovOnce TOOTIKY, SEPEVVNTIKN TPOGEYYIoN, KaOmG
oTdY0c TG NTaV M €15 PAOog depedvon TOV EUTEPLDOV, TOV OVIIAYEOV KOl TOV
TPOKTIKAOV TOV EKTAOEVTIKOV GYETIKA LE TN CLUTEPIANYM HoONTOV pEe VONTIKES
avamnpieg oto pabnuo g dvokng Aymync. To detypo amotedéotnke amd déKa
exmodevtikovg  Ilpwtofaduiag Exkmaidevong SlopopeTik®dy  E10IKOTHTOV:  TPELS
exmondevTikong IN'evikne Aywyng, téooepig E1dwng Aywyng, ovo ®ucikng Aywyng Kot
évav  Ewdwne duvowmne Ayoyns. H ovppetoyn exmoideutik®dv  olopopeETIKMV
EOIKOTNTOV ENETPEYE T S1EPEHVNON OLUPOPETIKADOV EXAYYEAUUTIKMDY OTTIKOV GYETIKA
HE TIC TPOKTIKEG GLUTEPIANYNG, TIG OVOKOMEG EQPAPLOYNG TOLG KOL TN GLVEPYUGiN

LeTa&l TV EUTAEKOUEVOV EKTOUOEVTIKAOV.



H emioyn 1tov ovppeteydéviov  mpaypoatomodnke pe  ovvovaoud
detypatoAnyiog gvkoAiag (convenience sampling) kot detypotoinyiog xlovootiPadog
(snowball sampling). H migiovotta t@v GUUUETEXOVTOV TPOEPYOTAV OO TO GYOAKO
nePPEALOV GTO OTOi0 O EPELVNTNG TPAYUATOTOINGE TV TPUKTIKY TOL AOKNGT, EVD
TPELG CUUUETEYOVTEG TPOCEYYISTIKAY KATOTLY TPOHTACT G EKTAUOEVTIKADV TTOL £lyav 10T
GUUUETACYEL 0NV £pevva. Baoikd kpitiplo. GUUUETOYNG OMOTEAEGOV 1) 1O1OTNTO. TOL
ekmadevTikob oty [pwtofada Exnaidevon ko n dapén tponyoduevng, £6Tm Kot

TEPLOPICUEVTG, EUTTELPTOG LE LOONTES [LE VONTIKY avamnpid.

2.2 Xvilhoy1] 0€d0pEVOV

o ™ ovioyn 1tov Jdedouévev  YPNCIULOTOMONKAY  MUIOOUNUEVES
ovvevtevéels. H  ovykexpévn pébodog emdéyBnke Ady® TOL TOLOTIKOD KOt
OLEPELYNTIKOL YOPUKTAPO. TNG EPELVAG, KOODS eMETPEYE TN JSlEPELVNON KOWV®DV
OepoTikOv 0EOVOV Kot TOPAAANAN £0MGE GTOVG GUUUETEYOVTEG TN OLVOTOTNTO VO
avarTOEOVV EAEVDEPA TIC ATOWYELC TOVG, VO TEPTYPAYOVV TPOCMTIKESG EUTELPIES KO VO
avaeepBody o€ GUYKEKPWEVO TEPIOTATIKA omd TNV ekmondevtiky mpaén. H
NWOOUMUEV]  HOPPN  EMETPEYE  €MIONG TN YPNON OCLUTANPOUATIKGOV KOt
SLEVKPIVIOTIKDOV EPOTHGEMVY, OOV ALTO KPidnke amapaitnro.

O 00Nny6g cvvEVTELENG dlaHoPPDONKE e PACT TOV GKOTO KOl TO, EPELVNTIKA
EPMTNUOTA TNG UEAETNG, KAOMS Kot Bepatikovg dEoveg mov £xouvv ypnoipomoindel o
TPONYOOUEVEC EPEVVEG OYETIKGL HE TIS OTACELS TMV EKTOUOELTIKAOV OMEVOVTL OTN
ovoumepiAnym, TG SLGKOAIEG €POPUOYNG TNG KOl TIG TMPOKTIKEG LRTOGTNPENG TNG
OLUUETOYNG HobnTodV pe avamnpieg ot @vown Ayoyn (Block & Obrusnikova, 2007;

Hodge et al., 2009; Bertills & Bjork, 2024).



Ot Paowol OBepatikol a&oveg apopodoay TNV EMAYYEAUOTIKY epmelpia. TV
CUUUETEYOVTIMV, TIG TPOUKTIKES KO TIC TPOCAPUOYEG TOL YPNOUYLOTOOVV, TIG GTAGELS
OmEVOVTL  OTN  CLUTEPIANYM, TNV  EMPOPO®ON, 1T OCLVEPYOUGID HETOEL TV
EKTTALOEVTIKMV, TO EUTOJI0. GTT) GLUTEPIANYT KOl TIG TPOTAGELS PEATIMONG TNG.

Metd v 0AOKANP®GT TNG GLAAOYNG TOV JEOOUEVMV, Ol OEKO, GUVEVTEVEELG

OO LAYV TOPOVNONKAY KOl ATOTEAEGAY TO PAGIKO GMOUO OEGOUEVOV Yo TV AVAALGT).

2.3 OgpoTikn Avaivon

H enetepyacio tov dedopévov mpaypotomomnke pe 1 péBodo 1tng
Ocpatikng Avaivong tov Braun kou Clarke (2006). Apywd mpoypotonomOnke
EMOVOLOUPBOVOLEVT] AVAYVOOT] TOV OEKA OTOUOYVITOPOVNUEVOV GLVEVTELEEWV LE
okomd Vv efokeiwon pe to dedOUEVO KOl TNV OVOYVOPLOT ETOVOAOUPAVOUEV®V
potifmv. X cuvéyel TPAYUOTOTOMONKE OVOIKTH KOl ETAYMOYIKN KOOKOTOINon
(open, inductive coding), katd TV omoio. Ol KOOIKES TPOEKLYOV Omd T 1Ol TOL
dedopéva kot Oyt and mpokabopiopévo Bewpntikd miaicto. [Tapopoteg MnAmcelg Twv
OCUUUETEXOVT®OV opadomomOnKay o€ KOwoUg KMOIKES, €VM Onuovpyndnkav véot
KOOKEG Otav gpeavilovtay O10poPETIKES EUTELPIEG 1) AVTIANYELS.

Yta emOUEVO GTAJL, Ol APYIKOL KOJIKES OpYavadNKav 6e evpuTEPES OepaTIkEG
katnyopieg. Ta vmoyneua Oépota eAéyyOnkav 1060 o GYECN UE TOVE EMUEPOLS
KOOIKES OGO KOl L€ TO GUVOAKO GO TV OEGOUEVDV, TPOKELEVOL VA SGPAAOTEL
N E0MTEPIKY CLVOYN KOl 1 GOPNG OLAKPIoT TOLS. AKOAOVONCE O OPIGUOC KOl M
ovopocio Tov TeEAKOV Oepdtov. H dwdwacio katéAnée oe €61 kbpro Oépata, Ta
omoio. amotélecav T Pdon Y ™V mapovciaon Tev amotehecpdtov. o v
TEKUNPIOON TG AVOAVONG YPTCLLOTOONKAY AVTITPOCONEVTIKA ATOCTAGLOTO OO

T1G GUVEVTEVEELC.



2.4 Agovtoloyia

H ovppetoyn oty épgvva ntav €0gAovTiKn Kol TPOYLOTOTOMONKE KATOTY
evnuepopévng ovykatdbeong. Ot CUUUETEXOVTEG EVNUEPOONKAV GYETIKO LE TOV
okomd Kot TN OdiKacio TG €pevvas, KaBdG Kot Yy To dtKoimpd Tovg v
amoy®pnoovy 1 va apvnbodv vo amovIiGoLV GE OmOWdNTOTE epMdTNOoN. [ ™
SCOAMON TNG OVOVVUING KOl TNG EUMIGTEVTIKOTNTOS PNCLOTOONKAV 01 KOIKOT
El éwg E10 avti tov mpaypatik®v ovopdtov tov coppetexoviov. Ot 1d1ot kwducol

YPNOLOTOWON KOV Kot KATA TNV TopdfesT] anooTAGUATOV amd TIG GUVEVTEDEELG.

3. Anoteléopata

H Ocgpatikn) Avédivon tov déka nudopunuévev cuvevtebiewv avédeite &6
KOpla Bépato: (0) CLUTEPIANTITIKES TOOAYWOYIKES TPUKTIKES, (B) mapdyovteg mov
emnpealovv TN cuppeToyn TV nadnTov, (Y) cuvepyacio HeTald TOV EKTALOEVLTIKMV,
(0) eMUOPEM®OTN KOl EXAYYEAUATIKY OVATTUEN, (€) Oecuikd Kot opyovmTikd eumddlo

Kol (OT) COUTEPIANYN O EKTALOEVLTIKT] PLAOGOPIaL.

3.1 ZopmepuTIKES TOOUYOYIKES TPOUKTIKES

H dwgpopomoinon ¢ dwackaAiog avadeiydnke o¢ pio amd Tic Paotkég
TPOKTIKEG 7OV  TEPLEYPOYOV Ol CLUUETEYOVTEG. O1 eKTOdEVTIKOL TEPLEYpO OV
TPOGAUPUOYEG OTOVG KAVOVES, 6TOV BafLd SVOKOAING, GTOVE LaBNCLIKOVG GTOYOVG Kol
OTO YPTCLOTOIOVLUEVO VAIKE, OVAAOYO LLE TIG OUVATOTNTEG KOl TIC OVAYKEG TOV KAOE
pantg. Xoapokmpiotikd, m E4 avépepe: «Xpnopomotodpe  O10popomomuéEvn
OWOOKOALN, OVAAOYO UE TIC OVAYKES, TO EVOLPEPOVTA OAAL KOl TOVG GTOYOLS TOL

éxovpe Béoel v kdBe pobnty. Avtictorga, m E6 mepiéypoye OpactnploTnTES



dwfabuicpévng duckoAiog, MoTe OAOL O1 HOBNTEG VO LTOPOVV VO GUUUETEYOVV GTO
010 péonpa yopic dwukpicelc.

[TopdAAnAa, CNUOVTIKEG TPOKTIKEG OTOTEAEGAV 1] GLUVEPYOTIKN HdOnon kot n
Betikn evioyvon. H yprion Cevyapudv Kot ikp®dv opddmv enETpene 6Tovg LadNTES pe
vonTwég avommpieg va vrootpiloviol amd Tovg GUVOUNAMKOVS TOVG, EVIGYVOVTOG
TOVTOYPOVE. TNV KOWmVIKY aAAnienidpaon. H emPpdfevon g npoomdbeiog Kot
féomon WKPOV, PEUMCTIKOV GTOY®V YPNOUYLOTOOVVIOV YloL TNV EVIGYLOT TNG
avtonemoifnong kot g d1dbeong coppetoyns. Emmiéov, to moyvior avadeiybnke g
oNUOVTIKO pEcO ovumepiAnyng, Kabdg onuovpyel gukoipieg KOwng GULUUETOYNG,

GLVEPYAGILOG KOl KOWV@VIKOTOINOoNG.

3.2 lHapdyovtec mov ennpedlovy TN GLHPETOYN] TOV poONTOV

H ovppetoyn tov podntov eavnke va emmpedletor omd v aAinieniopoaon
OTOMIKAOV, KOWMOVIKOV KOl  OpYOvOTIKOV — Tapayoviov. Ot GUUUETEYOVTEG
avaeépOnkay oe SVOKOAIEG KaTOVONONG OOMNYIDV, EMKOVOVING, CLYKEVIPWOONG,
CLUTEPLPOPAG Kot KivnTikng ektédeonc. Tlapdiinia, dwaitepn onuacio amwoddOnke
o0TIG 0TAcel TV cvvouniikwv. Ilopdtt o opicpéveg mepumTOGES TOPATHPONKE
aPYIKA O1oTAYUOG 1 OVTOYMVICTIKY] CUUTEPIPOPE, Ol EKTALOELTIKOL OvEQEpPAY OTL M
evnuépmon, N kabodynon kat n otadlokn Eokeimon umopoHoay vo. 00NyNGovVY GE
LEYOADTEPT OITOSOYT| KOl GUVEPYOTTAL.

[dwitepo onuavtikn avadeiydnke eniong n Tapovcio dEVTEPOV EKTOOEVTIKOV
N vrootnpiktikov wpocowmikov. O E8 emonuave yopoakmmpiotikd: «Av 10 moidl dgv
Exel deVTEPO OLVOOD, OdvoKOAgVLOMNL Ko vo. fondnocm Tov pabnt| oAAd kol va

avtomokpldd Ocov agopd tnv vroroumn taEn». To evpnua avtd delyver O6tL M



vroopEn Oev emmpedlel povo tov pobnt pe vonTikny avamnpio, oAAG Kot T

dUVaATOHTNTO ATOTEAECUATIKNG AEITOLPYIRG OAOKAT POV TOV TUNUOTOG.

3.3 Xvuvepyaocio peTAS) TOV EKTULOEVTIKAOV

H ovvepyasio petald exkmadevtikdv 'eviknig Aymyng, Ewdwng Ayoyng kot
Ddvowmng Ayoyng avadelynke og onuovtikny TpoimdOecn Yo TV €QAPUOYN TNG
ocoumepiinyme. Qotdc0, Ol CLUUETEYOVTEG avépepav OTL GLYvA M ocuvepyacio
npaypatonoleiton avemionua kot €€aptdtor amd TNV TPOCOMIKY Odbeon TV
ekmadevtikov. O E9 gmonuave 6t 1 ovvepyosio vwdpyel, aAld «dev gival 1060
oVGCla0TIKY 060 Oa Empeneyn, KaODS TOAAES popéc TeplopileTal 6TV A avToAAoyn
TANPOPOPLOV KOl OYL GTOV KOO GYESOCUO TOV TAPEUPACEDV.

Qc onupoavtikés mpoimobécelg  Peltioong  avaeépOnkav M Vmapén
KaBopIoLEVOL ¥POVOL GLVEPYOGING, Ol TAKTIKES GUVAVTNGELS KOt 0 KOOGS GYEOOGOG
dpacmprotntev. IlapdAinio, watoypdonkav OeTikéc eumelpieg o€ OYOAKA
TEPPAAALOVTIO OOV VINPYOV ETAPKNG CTEAEYMOT KO KOAN EMKOIVOVIOL HETAED T®V

SLOLPOPETIKMY EWOKOTHTOV.

3.4 Empépomon Kol erayyeAPoTIKY) avaatoén

O1 TePIGoOTEPOL  GULUUETEYOVTEG OVEQEPOV TEPLOPIGUEVT) M OVETOPKT)
EMUOPPMOT CYETIKA LE TN CLUTEPIANTTIKY] EKTOUOELON. AKOUN Kol OTAV LIHPYOV
OLOEGIUES EMUOPPMOELS, OVTEC YOPAKTNPICTNKOV GUYVA MG TEPLGGOTEPO BE®PNTIKES
KOl AYOTEPO GULVOEOEUEVEG UE TIC TPOYUOTIKEC OMOLTOELS TNG OYOAKNG TPAENG.
AvtiBeta, EKTAIOEVTIKOL [UE GYETIKN KOTAPTION avEpepay OTL ot Tovg fondnce otV
KATOVON G TOV OVOYKOV TOV LoONTOV Kol 6TV EQOPLOYN TEPICCOTEPO GTOYEVUEVMV

OTPATNYIKAOV KOl TPOKTIKOV d10pOpOoToinong.



Kowd aitnua amotéhece m avantuén mepliocdTepo PLOUATIKOV HOPOOV
EMUOPPOONG, LE TPOKTIKEG EPOPUOYES, TPAYLOTIKA TOPAOELYLOTO KOl CTPUTNYIKES
OVIWETOMIONG  GLYKEKPWEVOV  dvokoAdv.  [MoapdAinia, m  empdpowon
OVTILETOMIGTNKE MG GLVEYNG SLOIKAGTIO EMAYYEALATIKNG ovAmTLENG Ko Oyt ¢ pia

LELOVOUEVT] EKTTOOELTIKN TTapEpPao.

3.5 Oeopkd Kol 0pyavOTIKG EPTOOL.

Ot ovppETEXOVTEG EVIOMIGOV GCNUOVTIKOVG TEPLOPIGUOVS OTIG CLVONKEG
EPAPUOYNG TNG CLUTEPIMNTTIKNG ekmaidevong. Meta&d avtdv avoaeépdnkav ot
avemapkelg vmodopés, N mePLOPGUEVT daBesOTNTO KOTAAANAOL €EomAIoHOD, TO
ToALTANON TuHaTa, 1 EAAEWYT PondnTikod 1 VITOCTNPIKTIKOD TPOCMTIKOD Kol 1|
TEPLOPIGUEVT] YPTLLATOOOTNON TOV GYOMK®DOV HLOVAOWV.

Ta gumdolr avtd cvyvd Asttovpyoboov cvvdvaotikd. [a moapddstypa, M
amovcio. 0eVTEPOV EKTOOEVTIKOD G €vo TOALTANOEG TUNUO dLOKOAEVE TOGO TNV
eCatoutkevuévn vTooTNPIEN TOL PaONTY HE VONTIKN avamnpio 6060 Kot TN dtoyeipion
NG LIOAOITNG TAENC. AvTioTotya, 1 EAAEYN KATAAAAOL YMPOL 1| VAIKOV UTOPOVCE
Vo TEPLOPICEL TN SVVATOTNTO. TOL EKTOOEVTIKOD VO EPOPUOCEL TIG OTOPOITITEG
TPOGUPUOYESG, aKOUT Kol Otay O1E0ETE TIC KOTAAANAEG YVOGELS KO TN dtdbeon vo Tig

EQOPUOGEL.

3.6 H cvpmepiinyn og EKTOOEVTIKI] PLA0G0Pia

AveEdpmnra amd TV EWOIKOTNTAE TOVG, Ol CLUUETEXOVTEG OVTULETOTIONV TN
ooumepiAnym Ot LOVO ®G GVUVOAO EKTOOEVTIKMV TPOKTIKMV, OAAL Kol ®G PACIKN
nadayoyikn o&io. H 10étiun ovppetoyn, o oefacpdc ot SopopeTikOTNTO Kol 1|

amodoy avadeiydnkov g Kevipikd ototyeia avtg g avtiinyng. [HapdAinia, ot



EKTTALOEVTIKOL  JOYDPICOAV TNV OVLGLOCTIKY] GLUUTEPIANYM omd TNV OTA QULOIKN
nopovcio Tov padnt) oto pddnpa. Onwg avéepepe yapaktmpotikd n E4: «To ool
pe vontikn avamnpio Tpénel va. GUUUETEXOLV 6To UdOnua, mévta otov Pabud mov
UITOPOLV, Kot O)L amA®G va £ival TopdVTo MG TOPATNPNTECY.

H ovcuootikn copmepiAnyn cuvdédnke emopévamg Le TV evepyd GLUUETOYN,
TNV TPOGOPUOYN TNG OACKOAMOG, TN ONpovpyio VKOPIOV EMTUYIOG KOL TNV
gotioon o1lg dvvordtnteg tov podnti. Xapaxtnpiotikd, o E9 mepiéypaye
coumepiinym g «wo dvvapkn  dwdwkacic mov dwuceaAiler ioeg gvkaipieg
GUUUETOYNG YL OAOLGY, vroypapupilovtag OTL 1 éueacn TPEMeEL vo. SIVETOL OTIC

duvaTOTNTEG Kot Ol 6TIC EAAEIYELG TOL paBNTY.

4. Xvinton

H mopovoa £€psuva  diepedvnoe  TIG TPOKTIKEG TOL  YPNGLLOTOLOVV
exmodevtikol ¢ Ipwtofdduag Exmaidevong yioo ) ocvumepiAnyn pobntov pe
vontikég avamnpieg oto uddnuo ™mg dvowng Ayoync. XLVOMKA, TO ELPIUATO
delyvouv OtL M ovumepinymn dev avtipetomileTon omd TOVG GUUUETEYOVTIEG MG EVal
GUVOAO LELOVOUEVAOV TEYVIKAV, 0ALL MG 10 O1001KOGT0 TOV OTALTEL TPOGOUPLOYT TNG
OWOOoKOAIOG,  ovvepyaoic,  KOTOAANAN  EMOYYEAUOTIKY]  TPOETOIWOCIO Kot

VIOGTNPIKTIKEG CLVONKEG GTO OYOAKO TEPPAALOV.

4.1 ZopmepuTTIKES TOLOUYOYIKES TPUKTIKES

H dwagopomoinon g ddackoMag, 1 TPOCHPUOYN TOV OPACTNPIOTHTOV, M
oLVEPYOTIKN UdBnon, To moryvidl kol n BeTikn evioyvon amotédecay T PAcKOTEPES
TPOKTIKEG OV TePLEypayav ot ocvppetéyovies. H dwwpopomoinon oaivetor vo

Aertovpyel g Pacikd PEGO dlaTPNoNG TOL HabNTY Hésa otV Kown dpactnpldtnra,



KaODG 0 EKTOdOEVTIKOG TPOSAPUOLEL TIG OMOLTHOELS GTIG SVVATOTNTES TOV OVTL VO TOV
amopaKpOVEL amd To Koo mAaiclo Tov pabnquatoc. H mpocéyyion avtr cuvodeton pe
tov Block (2007), o omoilog avadeikvoel tn onuacio g dpoponoinong yuo. v
EMITUYN CLUUETOYN LaONTOV pe avanrnpieg ot yeviky Puoikn Aywyr. Avtictotya, ot
Block ot Obrusnikova (2007) avadeikvoouy TiG KOTAAANAES TPOGOPUOYES TV
OpPACTNPOTATOV KOl TOV KAVOVOV MG ONUOVTIKO TOPAYovVIO Yio TNV ETLTUYN
GUULETOYN TOV HoONTOV pe avamnpieg.

[MopdAAnia, n cvvepyatiky] padnon kot 1 vrootpiEn omd cuvuvounAikovg
delyvouv OtL 1 ovumepiAnym €xetl kot évrovn kowwvikn ddctacn. H cvvepyasio og
Cevydpla Kot PiKpEG OpLades 0V O1EVKOADVEL LOVO TNV EKTEAECT] TV OPAGTNPLOTHTMV,
oALG pmopel va evioyOoeL TNV OAANAETIOPOOT Kot TNV amodoy] LeTalD TV padnTov.
H mapompnon avt) Bpioketar oe cvpeovia pe tovg Furrer et al. (2020), ot onoiot
avédelav  oxéon HETAEL GUVEPYATIKAOV JEEI0THTOV KOl KOWMVIKNG 0Tod0YNG oTN
ovumepiinaTiky Dvoikn Ayoyn.

H Oetikn evioyvon kot 1 B€0mion pEOMGTIKOV GTOY®V GUUTANPMOVOLV TIC
TOPOTAVE TPAKTIKEG, KOUODS Ol GLUUETEXOVTEG GULVESECHV TNV OVUYVOPICT TNG
TPOoTAbElnG Kot TG eumelpieg emrvylag pe TV avtomenoidnon kot t owdbeon
GUUUETOYNG TOV HOONTOV. ZUVERMC, Ol KOAEC TPOKTIKEG MOV avadeiyOnkoav dev
aQOPOVV OMOKAEIGTIKA TNV TPOCHPHOYN TOV KWNTIKOV €PYov, OAAG Kot TN
oNuovpyion vOG KOWmOVIKOD Kol cuvalsOnuotikov mepipdAilovtog mov vrootnpilet

NV EVEPYO GLUUETOYN.

4.2 Mlopayovtes mov ennpealovy T1 GLUNETOYN]
Ta amotehéopota delyvouv OTL 1 GLUUUETOYN TOV poONTOV dev pmopel vo

epunvevdel amokAEloTIKA pe PACT TO XOPOKTNPIOTIKA TNG VONTIKNAG ovamnpiog.



[Mopdtt o1 ekmoadevtikol avaépnkav ce dVoKOAES KATAVONONG, CLYKEVTIPMONG,
EMKOWMVIOG, CUUTEPLPOPAS KOl KIWWNTIKNG EKTEAEONG, TOVIGOV TOPIAANAO OTL M
TPOCUPLOYY TNG O10ACKAAMOAG, 1 OTACT TV GLVOUNAIK®OV Kot 1) VTapEN KATAAANANG
VIOGTNPIENG UTOPOVV VO EMNPEAGOVYV CLLOVTIKA TOV Bafud GUUUETOYNS.

[Swaitepn onuacia iye n mopovcio SEVTEPOV EKTOOEVLTIKOV 1| VITOCTNPIKTIKOV
npoconikov. H mpoéchetn vmoompiln emrpénel meplocOTEPO  €EATOMKEVUEVT)
Bonbela ywpig va mapapepifovior ot avaykes Tov vroOAouTov TUNpatos. To gvpnua
aVTO OVAOEIKVDEL OTL 1] OVGLOCTIKT) GUUUETOYN] TPOKVTTEL amd TNV aAANAETIdpaoN
petad TOV  ovayK®vV Tov  pofntiy Kot TV GuVONKAOV TOL  EKTOLOEVTIKOV

TEPPAALOVTOG Kot O)L ATOKAEIGTIK( OO TIG OTOUIKES TOV OLVOTOTNTES.

4.3 Xvvepyaoio peTaly TOV EKTULOEVTIKOV

H ovvepyoaosio petalh exmaidentik®dv SloQOopETIK®OV E0IKOTHTOV ovadelyOnke
¢ Paoikn tpotimdbeon yia ) cvumepidnyn. I[opdtt o1 GLUUETEXOVTES OvayVDPLEOV
N onNUacion TG, avEPEPOY OTL GUYVEA TPAYLOTOTOIEITOL avemionua Kot eEapTtdtol amod
™V TPOcOTIKY TpwTofovAia twv exkmadevtikdv. H UNESCO (2005) mpoceyyilel T
ovumEPIAYN ©C GLAAOYIKY Ol0IKAGI0, OTNV ONOI0l OMOUTEITOL GUVTOVIGHOG Ko
ovuvepyosio TV EUTAEKOUEVOV. YTO auti TNV €Vvold, TO OTOTEAEGUOTO TN
TOPOVCAG £PEVVOC OVOOEIKVOOVV U0, OTOCGTACT) OVAUEGH OTNV OVAYVAOPIoT NG
onuociog TG OLVEPYNSING Kol OTIC MPOYUOTIKEG OVVATOTNTEG GULGTNHATIKNG
EQOPUOYNG TNG OTO OYOAKO TEPIPAALOV.

H vYmoapén otabepod ypdvov emkowvoviog kot Kooy oyediacpov Oa
UTOPOVGE VO, EMTPEYEL TN UETAPOON OO TNV AMAN OVIOAAOYT TANPOPOPLDV GE

TEPLOCOTEPO OPYAVOUEVEG TPOKTIKEG cuvepyaciog. Ta dedopéva delyvouv emiong ott,



OTaV VIAPYEL ETAPKNG OTEAEXWOT Kot BETIKY] EMKOVOVIN LETAED TOV EKTALOEVTIKDV,

ONUIOVPYOVVTOL TEPIGGOTEPO VITOGTNPIKTIKEG GLVONKEG YiaL TN GLUTEPIANYT).

4.4 Empopemon TOV EKTUOEVTIKOV

H oavaykn ovotpotikig empdpowonsg amotélece €va amd To  TIO
emovolopPavopeva  gvprjuato. Ot CUUUETEYOVTEG TEPLEYPOYOV TNV VIAPYOVLGO
EMUOPPOOT OC TEPLOPIGUEVT 1) LITEPPOAKA Be®PNTIKY] KO £dGOV 11iTEPT ELPOOT
OTNV OVAYKT Y10 PLOUOTIKEG LOPPEG KOTAPTIONS, LE TPAYLOTIKA TOPAOELyLOTO KOt
TPOKTIKEG EQopuoyés. H onuoacio g emayyeAlatikng ovamTuéng Yo Tig GTAGELS TOV
EKTOOEVTIKMV AMEVAVTL 6T cvumepiAnymn €xel avadeyBel Ko amd tovg Avramidis
kot Kalyva (2007).

2y mopovoa EPELVO, OGTOGO, N EMUOPP®ST GLUVOEONKE Oyl LOVO UE TIg
OTAGELG OAAG KOL LE TNV TPOKTIKY IKOVOTNTO TOV EKTALOEVTIKOD VoL dlopopomotel
OW0OKOATN KOl VO EMALYEL KATAAANAEG OTPATNYIKEG. AKOUN KO CUUUETEXOVTEG LE
TPONYOVLEV] CYETIKN KOTAPTION EEEPPACAV TNV AVAYKN TEPUITEP® AVATTVENG T®V
YVOOEDV KOl TOV OeE0TNTOV TOVG, YEYOVOS TTOV OVOOEIKVIEL TNV EMUOPPMOT MG

oLVEYN O10OTKAGTO ETOYYEALOTIKNG OVATTUENG.

4.5 Oeopka Kol 0pyovOTIKG EPTOSLL

[Moapd ™ vyevikd Oetikr] OTAON TOV EKTOOELTIKAOV, T EQOPUOYH TOV
CUUTEPUANTTIKOV TPOKTIKOV TEPLOPIleTon amd 0pyoveOTIKOVS Kol VAKOTEYVIKOVS
mapayovteg. Ot avemopkelg LWOOOUES, 1 EAAEWT KATAAANAOL eEomMAMGLOV, TO
TOAVTANON TUNUHOTO KOL 1) TEPLOPICUEVT] TOPOVLGIN VTOGTNPIKTIKOD TPOGHOTIKOV

anotéhecav Pacikés dvokoriec. Avtiotorgo eunddi e avOpOTIVOLG KOl VAKOVGS



nopovg £xovv avapepbel kot ot PrpAoypaeia Yo ™ cvpnepiinmtikn Guoikn Aymyn
(Lieberman et al., 2002).

Ta gvpipata emopévag deiyvouv OtL 1 €VBVVT YO TNV EMTVYY EPOPLOYN TNG
ocoumepiinymeg d0ev  pmopel  vo  omodidETAL  OTOKAEISTIKA GTOV  UEHOVOUEVO
EKTAOEVTIKO. AKOUn Kot Otav vmdpyel BeTikn oTdoM KOl YVOON KOATOAANA®V
TPOKTIKAOV, 1 SuvaTOTNTO EQOPUOYNG TOLG emnpedleTon Omd TN OTEAEXWON, TIC
VTOOOUES, TOV JSBECIUO €EOTAMGUO Kot YEVIKOTEPO TNV VROGTNPLEN TOL TAPEYEL TO

OYOAIKO KOl EKTOOEVTIKO TAAIG10.

4.6 H ovpmepiinyn og EKTOOEVTIK QLA0G0PIa

Ot CUUUETEYOVTEG AVTILETMOMIGOV T CLUTEPTANYN ®G dKAiMU Kot ®G Bacikn
apyn S ovyypovng ekmaidevong. H avtiknym avty cuvvdéeton pe 116 apyég g
UNESCO (2005), cOpemva pe Tic OToieg 1 CUUTEPIANTTIKY EKTOIOELON OTOGKOTEL
otV e£ac@diion TPOGPAoTC KOl GLUUETOYNS Yo OAOVE TOVG HoONTEC.

[dwitepo onuovtikny ivar 1 014KPIoN TOL £€KAVAY Ol EKTALOEVLTIKOL UETOED
(UOIKNG TOPOLCING KOl OLGLOCTIKNG cLppetoyns. H tomobétnon evog pobnt) pe
vonTiky avamnpio. 6to 1010 pabnuo pe tovg cuvouniikovg tov dev Bewpeitor amd
uoévn g enapkns. H coumepiAnyn amoktd ovclootikd meplexopevo 6tav o Hobntng
OVUUETEXEL EVEPYA, OAANAETIOPE pe TNV ouddo, oncHBAvVETOL OmodeKTOS KO EXEL
TPAYHOTIKEG evkalpieg emtvyiog. Ot TPAKTIKEG O10(POPOTOINCNG, CLVEPYACIOG Kot
BeTiKN g evioyvong UTopovv ETOUEVMS Vo, 10mB0HV oG PEca Yia TNV EMITELEN AVTAG TNG
OVLGLOGTIKNG GUUUETOYNC.

TéNOG, G TPOG TIG OLOPOPETIKES EOIKOTNTEG, TO OMOTEAEGHOTO AVESEIEAY
TEPLOGOTEPO onpeict oVyKMoNG mapd ovclooTikég avtféosels. Ot ekmadevTikol e

vtofabpo oty Ewdin Ayoyn édmoav peyaddtepn EU@acn otV £EATOMIKELOT, EVD



ot ekmodevTikol GLGIKNG AYWYNS €0TINGAV TEPIGGOTEPO GTNV TPAKTIKY Otoyeipion
TG GLUMETONG MHéca o©T0 pabnua. Ot SPOPOTOWGELS OVTEG QOIVETOL VO
OVTOVOKAODV KUPIOG Ol0POPETIKES EMAYYEAUATIKEG OMTIKEG Kot Oyl SLOPOPETIKN
amodoyn TG onpaciog g copmepiinyme. Ady® tov piKpol apldpoy GUUUETEYOVTOV
avd €10KOTNTO, MCTOCO, Ol JPOPES AVTES AMOTEAOVV TACELS TOV GUYKEKPLUEVOL

OelypaTog Kot deV UITOpovV VoL YEVIKEVTOVV.

5. llegpropropol g £pevvag

H mapodoa épsguva mopovctdlel opiopévovg TEPLOPICUOVG OV TPEMEL VO
Aoppdvovtar veoéym katd v epunveic T@v amotelecpdtov. Apywd, To Jdelypo
ATOTEAOVVTAY OO OEKO EKTOLOEVTIKOVG KOl ETOUEVAS TO, EVPNUOTA dEV UTOPOVV VO
YEVIKELTOOV GTO GUVOAO TV ekmodevtikav ¢ llpmtofabuag Exmaidevong.
Emumiéov, o1 ovppetéyovieg mpoépyoviay Kupimg amd GUYKEKPIUEVO YEOYPOUPIKO Kot
EKTTAOEVTIKO TAOIG10, Yeyovdg mov meplopilel T duvatdTNTO UETAPOPAS TOV
OTOTEAECUATMOV OE OUPOPETIKES OYOAKES CLVONKEG.

‘Evag axéun meplopiopdg agopd ™ pébodo cviroyng tov dedopévev. H
épeuva PacioTnke OMOKAEIOTIKO GE MUIOOUNUEVEG GUVEVTELEELS KO, GUVETMC, TO
OTOTEAEGULOTO OTOTVIMVOLY TIG EUNEPIES, TIG OVTIANWELS KOl TIG TPOKTIKEG OTMC
aVTEG TEPLYPAPNKOV 0md TOVG 1010V¢ TOLvG ekmaldevTikovc. H a&lomoinon kot dAAwv
HeBOd®V, OTMOC 1N AUECT TTOPATHPNCN TOL HOOUOTOG, B UTOPOVGE VO TPOGPEPEL
TANpEoTEPN EIKOVA Y100 TOV TPOMO EQOPUOYNG TOV TPOKTIKOV GTNV Kobnuepvi
EKTOOEVTIKT SLodIKOGia.

TéNOG, 0 HIKPOG aplOUOS GUUUETEXOVIMOV OV ETAYYEAUATIKTY EOIKOTNTO OEV
EMUTPENEL TNV EEAYMOYT YEVIKEVCIU®OV GUUTEPUGUATMOV GYETIKA LE TIS O10POPEG LETAED

exmadevTikov 'evikig Aymyng, Ewdwmg Aymyng, ®vowmne Ayoyng kot Ewdwmg



dvokng Ayoyng. Ot Sl0pOPOTOGE TOV EVIOMIGTNKOV TPEMEL EMOUEVOS VO

avTHETOTILOVTAL G TAGELS TOV avadelyONKAY 6TO GUYKEKPIUEVO dElyLLaL.

6. Xopmepaocpora

H mopovoa £€psuva avédeile oOtt or ekmawdevtikol g I[IpwtoPddpiag
Exnaidevong avayvopilovv ™ onuacio ¢ copmepiinyms kot epoprolovy mowkiieg
TPOKTIKEG Yol TNV VROCTNPEN HobnTdv pe VONTIKEG avamnpie 6to padnuo g
dvowng Ayoyne. H dwgpopomoinom g O00CKOAING, T TPOGOPUOYH TOV
dpPaCTNPOTATOV, 1| CLVEPYATIKY] HdOnon kot n Betikn evioyvon avadeiyOnkov og
Bacikég MPOKTIKEG TOV UTOPOVV VO, SLELKOAVVOLV TNV €VEPYO GULUUETOYN TOV
poOnTov.

[MopdAinia, to amoteAéopata Osiyvouv OTL | OLGLCTIKY GULUTEPIANYT dgv
nepopiletar o QLOIKN TEPOLGiK TOL pobNT ©6TO0 pAbnua, oAAd TpoLmoBETEL
EVEPYO CULUUETOYN, KOWMVIKN 0m0d0yn Kol TPOYHOTIKEG evkalpieg emtvyioc. H
VROGTNPEN ad TOLG GLVOUNAKOLS, TO BETIKO KM TG OUASOC KOl 1) TPOGAPLOYN
™G EKMOOEVTIKNG JdKAGIOG GTIG dLVATOTNTEG Kol OTIS avdlykeg kdbe pobntm
OTOTEAOVV GNUOVTIKG GTotyeio Tpog avTn TV KatevBvvon).

QoTOCO, 1 OTOTEAEGULATIKY] EPUPUOYYT] TOV CUUTEPIANTTIK®OV TPOKTIKOV OEV
e€apTaTOL ATOKAEIOTIKA 0O TOV EKTodeVTIKO. H ouvepyasio peta&d dtapopeTikdv
E0IKOTNTMV, 1 CLVEYNG KOl TPOKTIKA TPOCAUVATOMGUEVN EMUOPPMOT), 1 ETAPKNG
OTEAEY®OON, Ol KOTAAANAEC VLTOdOUEG Kot 1 OlOECIUOTNTA  VTOGTNPIKTIKOV
TPOCMTIKOD  OTOTEAOVV  ONUOVTIIKEG TPOVTOOECEC Yo TNV €QAPHOYN NG
ovumepnmTikng Pvong Aywync.

Yuvolkd, n ovumepAnmtiky Puoikn Aymyn OVAOEIKVOETOL MG L0 GLUVEXNG

Kol GUAAOYIKY|] EKTOOELTIKY dwadikacia, 1 omoia amattel sveM&la, cuvepyacio kot



ocvotnpatiky vrootpiEn. Iopd T1ic empépovg Owapopomomicels petalh TV
EOIKOTNTMOV, Ol GLUUETEXOVTEG TOPOVCINCHV TEPIGGOTEPA onueio. cLYKAONG ToPd
OVCLOOTIKEG OVTIOESELS, HE KOWO TPOCAVATOACUO TNV €VEPYO KOl OLGLUGTIKN

GUULETOYN TOV HOONTOV pe voNTIKES ovammples.

6.1 Ilpotaoeig

Me Bdon 1o evprjuota, KPIVETOL GNUAVTIKY 1 OVATTLEN GLUGTNUATIKAOV Kot
BlopoTiKOV TPOYPOUUAT®V ETMUOPPOONG, To. omoio Oa meptlapfavouy mpakTiKd
napodelypata  dwpopomoinong G OWaoKOAiNG  KOL  TPOGOPUOYNG  TOV
dpactnpotitov. Ilapdiinia, n wpdPreyn otabepod xpodvov Yo cuvepyacio Kot
KOWO oYeOOGUO HETAED TOV SOPOPETIKMV EWOIKOTHT®V, KAOMS KOl 1 EVIGYVLOT TOV
OYOAK®OV HOVAO®MV HE KOTAAANAO €EOMAMGUO KOl VTOCTNPIKTIKO TPOCMOTIKO, O
UTOPOoLGAV Vo GUUPBAAOLY GTN ONUIOVPYIO TEPIGGOTEPO VIOGTNPIKTIKAOV GLVONKOV
ovumepiAnyng.

Melhoviikég épevveg Oa umopodoav vo 0EOTOMOOVY  UEYOADTEPO KOl
YE@YPOUPIKA TTO AVIUTPOCHOTEVTIKA OELYLOTA, VO CUUTEPIAAPOVV TIG AmOYELS LaONTOV
Kol YOVEQV Kol va XpNotomromcovy mpdcbeteg nefddovg GuALoyng dedopévev, Onmg
N TopaATHPNON TOL HabUaTog, doTte va depevvnbel Kol o TpOTOG e Tov omoio ot

avVaPEPOLEVES TTPAKTIKEG EQOPUOLOVTOL GTNV KOO UEPIVT EKTOOEVTIKT S10dIKOGTOL.
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English version
1. Introduction

Inclusive education is based on the principle that all students, regardless of
their individual abilities or the presence of a disability, should have the opportunity to
participate meaningfully in the educational process. Inclusion is not limited to the
physical presence of a student with a disability in a mainstream school; rather, it
requires adaptations to the educational environment and teaching practices in order to
ensure participation, learning, and social interaction for all students (UNESCO, 2005;
UNESCO, 2017).

Physical Education is a particularly important field for the implementation of
inclusive education, as it is characterized by movement, cooperation, play, and
intensive social interaction. These features can create significant opportunities for
participation and social acceptance for students with disabilities. At the same time,
however, differences in students’ motor, cognitive, and social skills make appropriate
adaptations to teaching necessary. According to Block (2007), the successful
participation of students with disabilities in general Physical Education requires
adaptations to the environment and teaching, which may involve equipment, space,
rules, performance time, and the level of difficulty of activities.

This need is particularly important in the case of students with intellectual
disabilities, as their educational needs may vary considerably. Some students may
require more time to understand instructions, repetition, simpler presentation or
practical demonstration of an activity, as well as adaptations to the pace and demands
of the lesson. Therefore, a single inclusive practice cannot be applied to all students;

instead, teaching must be adapted to each student’s abilities and needs.



The literature has identified various practices that can enhance the
participation of students with disabilities in Physical Education. These include
differentiated instruction, modification of activities and rules, cooperative learning,
peer support, and the development of individualized and realistic goals (Block, 2007,
Block & Obrusnikova, 2007). In addition, an emphasis on individual progress and the
development of cooperative skills can contribute to social acceptance and positive
interaction between students with and without intellectual disabilities (Furrer et al.,
2020).

However, the effectiveness of inclusion does not depend solely on the teaching
practices implemented. Teachers’ preparation and experience, their attitudes toward
inclusion, collaboration among different professional specializations, the availability
of support staff, and the organizational and institutional conditions of the school can
significantly affect the implementation of inclusive practices. Consequently, inclusive
Physical Education is a multidimensional process in which pedagogical, professional,
and organizational factors interact.

Within the Greek educational context, difficulties that may limit the
meaningful implementation of inclusion continue to be reported, including issues
related to infrastructure, support and staffing, as well as the need for further
professional preparation of teachers. Exploring teachers’ own experiences can
therefore contribute to a better understanding of how inclusion is implemented in
everyday school practice.

The aim of the present study was to investigate and document the “good
practices” used by Primary Education teachers to include students with intellectual
disabilities in Physical Education. The study also explored teachers’ perceptions of

inclusion, the difficulties and barriers they encounter, the role of training and



professional preparation, the importance of collaboration among different professional
specializations, and possible differences in participants’ practices and perceptions

according to their professional specialization.

2. Methodology
2.1 Research Design and Participants

The present study adopted a qualitative, exploratory approach, as its aim was
to investigate in depth teachers’ experiences, perceptions, and practices regarding the
inclusion of students with intellectual disabilities in Physical Education. The sample
consisted of ten Primary Education teachers from different professional
specializations: three General Education teachers, four Special Education teachers,
two Physical Education teachers, and one Adapted/Special Physical Education teacher.
The participation of teachers from different professional backgrounds enabled the
exploration of different professional perspectives on inclusive practices, the
difficulties involved in their implementation, and collaboration among the teachers
involved.

Participants were selected through a combination of convenience sampling
and snowball sampling. Most participants came from the school environment in which
the researcher completed his practicum, while three participants were approached
following recommendations from teachers who had already taken part in the study.
The main inclusion criteria were employment as a teacher in Primary Education and

previous, even limited, experience with students with intellectual disabilities.



2.2 Data Collection

Data were collected through semi-structured interviews. This method was
selected because of the qualitative and exploratory nature of the study, as it allowed
common thematic areas to be investigated while also giving participants the
opportunity to freely elaborate on their views, describe personal experiences, and
refer to specific incidents from educational practice. The semi-structured format also
allowed the use of follow-up and clarification questions whenever necessary.

The interview guide was developed on the basis of the study aim and research
questions, as well as thematic areas used in previous studies concerning teachers’
attitudes toward inclusion, difficulties in its implementation, and practices supporting
the participation of students with disabilities in Physical Education (Block &
Obrusnikova, 2007; Hodge et al., 2009; Bertills & Bjork, 2024).

The main thematic areas concerned participants’ professional experience, the
practices and adaptations they use, attitudes toward inclusion, training, collaboration
among teachers, barriers to inclusion, and suggestions for its improvement.

After data collection was completed, the ten interviews were transcribed and

constituted the primary dataset for analysis.

2.3 Thematic Analysis

The data were analyzed using Braun and Clarke’s (2006) method of Thematic
Analysis. Initially, the ten transcribed interviews were read repeatedly in order to
become familiar with the data and identify recurring patterns. Open, inductive coding
was then conducted, whereby codes were generated from the data themselves rather

than from a predetermined theoretical framework. Similar participant statements were



grouped under common codes, while new codes were created when different
experiences or perceptions emerged.

In the subsequent stages, the initial codes were organized into broader
thematic categories. Candidate themes were reviewed in relation both to the
individual codes and to the dataset as a whole in order to ensure internal coherence
and clear distinction between themes. The final themes were then defined and named.
This process resulted in six main themes, which formed the basis for the presentation
of the results. Representative excerpts from the interviews were used to support the

analysis.

2.4 Ethical Considerations

Participation in the study was voluntary and took place after informed consent
had been obtained. Participants were informed about the purpose and procedures of
the study, as well as their right to withdraw or decline to answer any question. To
ensure anonymity and confidentiality, the codes P1 to P10 were used instead of
participants’ real names. The same codes were used when presenting excerpts from

the interviews.

3. Results

The Thematic Analysis of the ten semi-structured interviews identified six
main themes: (a) inclusive pedagogical practices, (b) factors affecting student
participation, (c) collaboration among teachers, (d) training and professional
development, (e) institutional and organizational barriers, and (f) inclusion as an

educational philosophy.



3.1 Inclusive Pedagogical Practices

Differentiated instruction emerged as one of the key practices described by
participants. Teachers reported adaptations to rules, levels of difficulty, learning
objectives, and materials used, according to each student’s abilities and needs. As P4
stated: “We use differentiated instruction according to the needs, interests, and also
the goals we have set for each student.” Similarly, P6 described activities with graded
levels of difficulty so that all students could participate in the same lesson without
discrimination.

Cooperative learning and positive reinforcement also emerged as important
practices. The use of pairs and small groups enabled students with intellectual
disabilities to receive support from their peers while simultaneously strengthening
social interaction. Recognition of effort and the setting of small, realistic goals were
used to enhance students’ self-confidence and willingness to participate. In addition,
play emerged as an important means of inclusion, as it creates opportunities for shared

participation, cooperation, and socialization.

3.2 Factors Affecting Student Participation

Student participation appeared to be influenced by the interaction of individual,
social, and organizational factors. Participants referred to difficulties in understanding
instructions, communication, concentration, behavior, and motor performance. At the
same time, particular importance was attributed to peers’ attitudes. Although initial
hesitation or competitive behavior was observed in some cases, teachers reported that
information, guidance, and gradual familiarization could lead to greater acceptance

and cooperation.



The presence of a second teacher or support staff also emerged as particularly
important. P8 stated: “If the child does not have a second support person, I find it
difficult both to help the student and to meet the needs of the rest of the class.” This
finding indicates that support affects not only the student with an intellectual

disability but also the teacher’s ability to manage the class effectively as a whole.

3.3 Collaboration Among Teachers

Collaboration among General Education, Special Education, and Physical
Education teachers emerged as an important prerequisite for the implementation of
inclusion. However, participants reported that collaboration often takes place
informally and depends on teachers’ personal willingness. P9 noted that collaboration
exists but “is not as meaningful as it should be,” as it is often limited to the simple
exchange of information rather than the joint planning of interventions.

The availability of designated time for collaboration, regular meetings, and
joint planning of activities were identified as important conditions for improvement.
Positive experiences were also reported in school settings where adequate staffing and

good communication among different professional specializations were present.

3.4 Training and Professional Development

Most participants reported limited or insufficient training in inclusive
education. Even when training opportunities were available, they were often described
as more theoretical and less connected to the actual demands of school practice. In
contrast, teachers with relevant training reported that it helped them understand

students’ needs and apply more targeted strategies and differentiated practices.



A common request was for more experiential forms of training, including
practical applications, real-life examples, and strategies for addressing specific
difficulties. Training was also viewed as an ongoing process of professional

development rather than as a one-off educational intervention.

3.5 Institutional and Organizational Barriers

Participants identified significant constraints in the conditions under which
inclusive education is implemented. These included inadequate infrastructure, limited
availability of appropriate equipment, large class sizes, lack of auxiliary or support
staff, and limited funding for schools.

These barriers often operated in combination. For example, the absence of a
second teacher in a large class made it more difficult both to provide individualized
support to the student with an intellectual disability and to manage the rest of the class.
Similarly, a lack of suitable space or materials could limit a teacher’s ability to
implement necessary adaptations, even when the teacher had the appropriate

knowledge and willingness to do so.

3.6 Inclusion as an Educational Philosophy

Regardless of their professional specialization, participants viewed inclusion
not only as a set of educational practices but also as a fundamental pedagogical value.
Equal participation, respect for diversity, and acceptance emerged as central elements
of this view. Teachers also distinguished meaningful inclusion from the mere physical
presence of a student in the lesson. As P4 stated: “Children with intellectual
disabilities should participate in the lesson, always to the extent that they are able, and

not simply be present as observers.”



Meaningful inclusion was therefore associated with active participation,
adaptation of teaching, the creation of opportunities for success, and a focus on the
student’s abilities. P9 described inclusion as “a dynamic process that ensures equal
opportunities for participation for everyone,” emphasizing that attention should be

placed on students’ abilities rather than their deficits.

4. Discussion

The present study investigated the practices used by Primary Education
teachers to include students with intellectual disabilities in Physical Education.
Overall, the findings indicate that participants do not view inclusion as a set of
isolated techniques, but rather as a process that requires adaptation of teaching,
collaboration, appropriate professional preparation, and supportive conditions within

the school environment.

4.1 Inclusive Pedagogical Practices

Differentiated instruction, adaptation of activities, cooperative learning, play,
and positive reinforcement were the main practices described by participants.
Differentiation appears to function as a key means of keeping the student within the
shared activity, as the teacher adapts the demands to the student’s abilities rather than
removing the student from the common lesson context. This approach is consistent
with Block (2007), who highlights the importance of differentiation for the successful
participation of students with disabilities in general Physical Education. Similarly,
Block and Obrusnikova (2007) identify appropriate adaptations to activities and rules

as an important factor in the successful participation of students with disabilities.



Cooperative learning and peer support also indicate that inclusion has a strong
social dimension. Working in pairs and small groups not only facilitates the
performance of activities but may also strengthen interaction and acceptance among
students. This observation is consistent with Furrer et al. (2020), who highlighted the
relationship between cooperative skills and social acceptance in inclusive Physical
Education.

Positive reinforcement and the setting of realistic goals complement these
practices, as participants associated recognition of effort and experiences of success
with students’ self-confidence and willingness to participate. Thus, the good practices
identified concern not only the adaptation of motor tasks but also the creation of a

social and emotional environment that supports active participation.

4.2 Factors Affecting Participation

The results indicate that student participation cannot be interpreted solely on
the basis of characteristics associated with intellectual disability. Although teachers
referred to difficulties in understanding, concentration, communication, behavior, and
motor performance, they also emphasized that adaptations to teaching, peers’ attitudes,
and the availability of appropriate support can significantly influence the level of
participation.

The presence of a second teacher or support staff was particularly important.
Additional support enables more individualized assistance without neglecting the
needs of the rest of the class. This finding highlights that meaningful participation
results from the interaction between the student’s needs and the conditions of the
educational environment, rather than exclusively from the student’s individual

abilities.



4.3 Collaboration Among Teachers

Collaboration among teachers from different professional specializations
emerged as a key prerequisite for inclusion. Although participants recognized its
importance, they reported that it often occurs informally and depends on teachers’
personal initiative. UNESCO (2005) approaches inclusion as a collective process
requiring coordination and collaboration among those involved. In this respect, the
findings of the present study highlight a gap between recognition of the importance of
collaboration and the actual opportunities for its systematic implementation within the
school environment.

Providing dedicated time for communication and joint planning could
facilitate a transition from the simple exchange of information to more organized
collaborative practices. The data also indicate that when adequate staffing and
positive communication among teachers are present, more supportive conditions for

inclusion are created.

4.4 Teacher Training

The need for systematic training was one of the most recurrent findings.
Participants described existing training as limited or excessively theoretical and
placed particular emphasis on the need for experiential forms of training involving
real-life examples and practical applications. The importance of professional
development for teachers’ attitudes toward inclusion has also been highlighted by
Avramidis and Kalyva (2007).

In the present study, however, training was associated not only with attitudes
but also with teachers’ practical ability to differentiate instruction and select

appropriate strategies. Even participants with previous relevant training expressed a



need for further development of their knowledge and skills, highlighting training as a

continuous process of professional development.

4.5 Institutional and Organizational Barriers

Despite teachers’ generally positive attitudes, the implementation of inclusive
practices is constrained by organizational and material factors. Inadequate
infrastructure, lack of appropriate equipment, large class sizes, and limited availability
of support staff were identified as major difficulties. Similar barriers related to human
and material resources have also been reported in the literature on inclusive Physical
Education (Lieberman et al., 2002).

The findings therefore indicate that responsibility for the successful
implementation of inclusion cannot be attributed solely to the individual teacher. Even
when teachers have positive attitudes and knowledge of appropriate practices, their
ability to implement them is influenced by staffing, infrastructure, available
equipment, and, more broadly, the support provided by the school and educational

context.

4.6 Inclusion as an Educational Philosophy

Participants viewed inclusion as a right and as a fundamental principle of
contemporary education. This view is consistent with UNESCO (2005), according to
which inclusive education aims to ensure access and participation for all students.

Of particular importance is the distinction teachers made between physical
presence and meaningful participation. Placing a student with an intellectual disability
in the same lesson as their peers is not, in itself, considered sufficient. Inclusion

becomes meaningful when the student participates actively, interacts with the group,



feels accepted, and has genuine opportunities for success. Practices such as
differentiation, collaboration, and positive reinforcement can therefore be viewed as
means of achieving such meaningful participation.

Finally, with regard to the different professional specializations, the results
revealed more areas of convergence than substantial differences. Teachers with a
Special Education background placed greater emphasis on individualization, whereas
Physical Education teachers focused more on the practical management of
participation within the lesson. These differences appear primarily to reflect different
professional perspectives rather than different levels of acceptance of the importance
of inclusion. However, because of the small number of participants in each
professional specialization, these differences should be regarded as trends within this

particular sample and cannot be generalized.

5. Study Limitations

The present study has certain limitations that should be taken into account
when interpreting the results. First, the sample consisted of ten teachers; therefore, the
findings cannot be generalized to all Primary Education teachers. In addition,
participants came mainly from a specific geographical and educational context, which
limits the transferability of the findings to different school settings.

Another limitation concerns the method of data collection. The study relied
exclusively on semi-structured interviews and, consequently, the results reflect the
experiences, perceptions, and practices as described by the teachers themselves. The
use of additional methods, such as direct observation of Physical Education lessons,
could provide a more comprehensive picture of how these practices are implemented

in everyday educational settings.



Finally, the small number of participants within each professional
specialization does not allow generalizable conclusions to be drawn regarding
differences among General Education, Special Education, Physical Education, and
Adapted/Special Physical Education teachers. The differences identified should

therefore be regarded as trends emerging within this particular sample.

6. Conclusions

The present study showed that Primary Education teachers recognize the
importance of inclusion and implement a range of practices to support students with
intellectual disabilities in Physical Education. Differentiated instruction, adaptation of
activities, cooperative learning, and positive reinforcement emerged as key practices
that can facilitate students’ active participation.

At the same time, the findings indicate that meaningful inclusion is not limited
to the student’s physical presence in the lesson but requires active participation, social
acceptance, and genuine opportunities for success. Peer support, a positive group
climate, and adaptation of the educational process to each student’s abilities and needs
are important elements in this direction.

However, the effective implementation of inclusive practices does not depend
solely on the teacher. Collaboration among different professional specializations,
continuous and practice-oriented training, adequate staffing, appropriate infrastructure,
and the availability of support staff are important prerequisites for the implementation
of inclusive Physical Education.

Overall, inclusive Physical Education emerges as a continuous and collective
educational process requiring flexibility, collaboration, and systematic support.

Despite some differences among professional specializations, participants showed



more areas of convergence than substantial disagreement, with a shared focus on the

active and meaningful participation of students with intellectual disabilities.

6.1 Recommendations

Based on the findings, it is important to develop systematic and experiential
training programs that include practical examples of differentiated instruction and
activity adaptation. In addition, providing dedicated time for collaboration and joint
planning among different professional specializations, as well as strengthening
schools through appropriate equipment and support staff, could contribute to the
creation of more supportive conditions for inclusion.

Future research could use larger and more geographically representative
samples, include the perspectives of students and parents, and employ additional data
collection methods, such as lesson observation, in order to investigate how the

reported practices are implemented in everyday educational settings.
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